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The Dallas County Community College District, in compliance with 2004 FIPSE guidelines, is forwarding for the committee’s review its proposal, “A Multi-Generational, Community-Based Approach to the Retention and Matriculation of Hispanic Students in Post-Secondary Education.”

This proposal embraces the family and its leadership as the central factor in facilitating enrollment of first-generation Hispanic college-age students into the college community.  Engaging the family rather than the individual student in the initial decision-making process will intervene in several of the factors that block many Hispanic students from enrolling in college-transfer programs initially and that resist their matriculation through graduation from the two-year college into a four-year college or university.

Data from baseline research included in this proposal reflects the failure of current and past approaches to increase enrollment in the Hispanic community of the District’s wide service area.  The District-wide proposal has been adopted by five of the seven colleges that serve the majority of the Hispanic concentrations in Dallas County.

DCCCD matching in-kind support identified in the attached budget reflects the District’s commitment to positive change.  Its administrative staff and many of its most innovative faculty have agreed to facilitate the proposal throughout the duration of the project and to adopt its approach as the foundation for the evolution of additional HIS’s among its campuses during the grant period.

Please make suggestions for the improvement of the narrative and its supporting budget so that we can begin to address a full proposal this spring.

Respectfully,

DCCCD FIPSE Project Committee

Geoffrey A. Grimes, Ph.D

Grant Editor

Abstract


Because current research has identified the family as the critical element determining whether or not most Hispanic students will choose to enter higher education and to complete a degree, an inter-generational, community-based program targeting Hispanic families will assist the Dallas County Community College District in extending its services and educational opportunities to a Latino population of more than 100,000 college-eligible people in Dallas County.  Currently, two campuses of the DCCCD represent the only two Hispanic Serving Institutions (HIS’s) in North Texas, although two of the other five campuses will probably qualify within the next two years.  Nevertheless, traditional community outreach efforts have failed to attract and retain Hispanic students through the educational process to their successful matriculation from an Associate Degree to upper level baccalaureate programs.  Initiating contact with Hispanic families where they live, work, and recreate, DCCCD colleges hope to engage Hispanic families as learning cohorts that will provide mutual positive reinforcement of educational goals that will be deemed beneficial to all members of the learning communities.
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Executive Summary


The current influx of new Hispanic immigrants in North Texas and the declining full-time enrollments of Hispanic students in the service area of the Dallas County Community College District indicates that traditional attempts to engage members of that community are not working, and, in fact, are probably working against the District’s objective in extending the full range of its services to this community base.  


To correct this failure and to meet the needs of the Hispanic communities of the District’s service area, the “The Cultural Mobility Project” will target the Hispanic family as the critical element that the latest base-line research identities as the determining factor influencing the enrollment, retention, persistence, and the successful matriculation of students in systems of higher education.  Five of the DCCCD’s seven campuses participating in the project will development community-based and facilitated programs that will identify Hispanics qualified for enrollment.  Only those students with whom senior family members agree to participate will be invited to participate in learning cohorts.  These cohorts will be counseled, monitored, and tracked through their tenure of studies, and, as may become necessary, trained college staff will intervene to assist them when they encounter barriers to their success.


Both formative and summative reports will document the success of the program that will be evaluated on the successful completion of study programs by the cohorts.  The colleges will disseminate the results of the program through both print media, teleconferencing, and the Internet.

The Cultural Mobility Project:  An Inter-Generational,
Community-Based Approach to Latino Student
Access, Retention, and Matriculation

Project Goal and Objectives.  The goal of the Dallas County Community College District (DCCCD) in applying for this 2004 – 2006 FIPSE grant is to increase Latino student access, retention, persistence, and matriculation through five of the DCCCD colleges into senior colleges and universities.  To do this, we will design and implement an “inter-generational, community-based program” including (1) both non-credit and credit college courses, (2) educational activities at campus and off-campus locations in Dallas County Latino communities, (3) a tracking system allowing the colleges to advise students and follow them through graduation and transfer to area senior colleges and universities, (4) a plan for disseminating information about the program's success and suggestions for replication at other colleges and universities serving Latino communities in large, urban settings, and (5) steps for institutionalizing the program by each of the participating colleges and partnering universities.

Activities.  To achieve this goal and its objectives, FIPSE funding will support the following activities:

(1) Community college faculty will design and teach Human Development and/or Cultural Studies courses offered each semester to learning cohorts of Latino students and family members.

(2) College professional support staff will identify eligible Latino students and their families and arrange neighborhood meetings and activities to involve them.

(3) Participating colleges will train college faculty and staff to use existing DCCCD technology to create and deliver course materials and instruction to campus and off-campus centers.

(4) Faculty and Student Development staff will conduct meetings at off-site locations where student/family cohorts will learn how to access social, civic, and educational services and how to address issues important to their communities.

(5) Faculty will emphasize the value of higher education and explain its relationship to families' social, health, and economic security by (a) providing access to community and family role models; 

(b) developing family genealogies that reflect habitat, education, and job/career profiles; and 

(c) developing students' reading and critical thinking skills to help them better assess their options. 

(6) Sub-contracted consultants in ethnography, anthropology, sociology, or other disciplines will (a) train faculty and college support staff in the use of genealogical models and research, (b) provide updated demographic and other data about the Dallas County Latino populations, and (c) identify critical issues facing Latino communities.

(7)  Each college will disseminate periodically the results of the program elements to participating students and their families, to the other colleges and universities participating in the DCCCD FIPSE Program, and to additional colleges and universities serving large urban Latino populations.

(8) Colleges' Institutional Effectiveness staff will track, evaluate, and report the success of student retention, persistence, and matriculation throughout the project period.

(9) Each college will institutionalize the successful components of the program by budgeting each semester for instruction, administrative oversight and evaluation, and student support services.

Background.  This “inter-generational, community based program” addresses key barriers to student success identified in the most current research (Dan O’Brien, et al. “New Challenges for Community Colleges: Latino Immigrants and the Transfer Process.” Civil Rights Project at Harvard University and the Pew Hispanic Center.  Harvard University, October 11, 2003).

The Population.  The largest emerging community in the United States Southwest is the Latino population, representing one of the most significant social issues looming on the horizon and an immediate challenge to the diminishing resources of higher education.  Our goal is to reach the largest group of Latino students in community colleges, representing the first in their families to attend college.  

Five Barriers: The Family, Information Access, Academic Preparation, Language Skills, and Social Discrimination.  Within this population, the family is a major factor in determining Latino persistence and success in college.  Unfamiliar with the whole system of public and post-secondary education, many Latinos lack access to basic educational information.  Weak English language skills and limited formal education in their home countries result in many Latino immigrant parents pushing their children to take jobs with immediate if only limited short-term benefits, rather than persisting toward post-secondary education.  A secondary shortfall is the lack of information about high tech and high end careers, resulting in many Latino students' perceiving that a college degree promises only a vague and uncertain economic future (O’Brien et al.).  Fearing discrimination and rejection in a community that often deprecates their presence in American society, immigrant Latinos particularly tend to congregate in churches and other Spanish-speaking community centers that, without the same information, offer few incentives to further their education.  

The Data.  Overall, the Latino population in the city of Dallas has a low educational attainment.  Out of the 203,068 Latinos who are 25 years or older, 135,307, or 66 percent, did not complete high school; 32,011, or 16 percent, finished high school but did not go to college; and the remaining 12 percent attended college or earned a college degree (Census Bureau 2003).  In the last decade, Latinos in the (City of) Dallas Independent School District (DISD) were not attending college in high numbers.  From 1992 to 1999, for example, the number of graduating Latinos ranged from 931, or 37 percent of the total, to 1,584, or 51 percent (Dallas County Community College District 2002).  The majority, from 63.8 percent out of 931 Latinos to 69.6 percent out of 1,548 Latinos, did not attend college (Dallas County Community College District 2002. “DCCCD Facts Brief :  Summary of DCCCD Credit Student Statistics, Fall 2002").  

Of those enrolled in college, a disproportionate number are attending a community college.  Consistently, the percentage of graduating Latinos attending a community college in the 1990’s ranged from 24.8 percent in 1998 to 29.7 percent in 1995 (Dan O’Brien, Assistant Professor of Economics and Research Associate at the Green Center at The University of Texas at Dallas, personal correspondence, September 3, 2003).  However, the percentage attending a four-year institution did not increase beyond 8.3 percent, and in fact, over the years declined to 3.9 percent in 1999.  In Dallas, college-bound Latinos typically start their post-secondary education at one DCCCD's seven separately accredited colleges.  

The Proposal.  This project proposes a “Cultural Mobility Program” that provides field-based, bilingual technical assistance and active engagement of inter-generational Hispanic families in making educational choices.  Participating institutions include DCCCD's Richland College, Brookhaven College, Mountain View College, El Centro College, and Cedar Valley College, each separately accredited through the Commission on Colleges of the Southern Association of Colleges and Schools.  Mountain View College and El Centro College are currently the only two designated HSI’s in North Texas.  Our suggested model targets family cohort groups established by each campus.  On average, family size will vary from 5-8 persons per unit with around 60 anticipated in each cohort.  Cohort groups will be organized each year during the project’s three-year cycle.  These cohorts will move through a range of activities, studies, and projects — including collaborative efforts among colleges and area independent school districts — to encourage Latino student persistence and graduation from high school, matriculation to and graduation from community college programs, and ultimately completion of four-year degrees at a partnering senior institution, including the University of North Texas and The University of Texas at Dallas.

Initial Contact.  Because we know the importance of reaching the Hispanic community in their “homes,” in this project we will host meetings and activities with inter-generational Hispanic families outside the college setting, at sites frequented by the families.   First meetings will be primarily social events; educational recruitment and retention goals will be reserved for subsequent meetings and interactions.

The First Course.  On each campus, the first course in this program -- Human Development or Cultural Studies -- will be offered concurrently for both credit or non-credit enrollment.  Students will be trained in developing genealogies, focusing on the subjects’ levels of education and types of jobs and wages.   The end result will be an increased awareness by all members of the family of the importance of education as a means to advance economically and socially.  

College and Staff Support.  Designated personnel at each participating college in the offices of the registrar, counseling/advising, financial aid, and other student services will assist the FIPSE-supported students and their families.  Student Programs and Resources at each college will provide supplementary programs, both on- and off-campus, to complement the inter-generational courses.  By including the entire family, we will avoid logistical barriers involved in segmented programs.  By involving community partners, we can assist families in eliminating many of the reasons behind students' not enrolling or not persisting in higher education.  The "concurrent" instructional model (courses offered for either college credit or non-credit continuing education, whichever best suits students' needs) allows the whole family to take part in the same learning environment and to provide one another positive reinforcement and support.

Evaluation.  The evaluation of the project will measure (1) the retention of the students involved, their success in the supporting project courses, and their success in subsequent college courses taken; and (2) the extent to which the inter-generational approach is adopted by the participant institutions.  Student participation and performance will be tracked throughout the project, using the Colleague student records and information database system of the DCCCD.  The evaluation process will continue after the termination of the project.  Other institutions using Colleague or similar database systems will be able to adapt this tracking model for their institutions.  An outside evaluator familiar with educational issues of immigrant populations will provide periodic formative and a summative evaluation based upon retention, persistence and the matriculation of the FIPSE students. 

Dissemination.  Through various print and electronic media, we will present comparative data for each of the colleges to all partners, to build upon our successes.  A FIPSE website will invite visitor questions and comments and link to Title V sites to encourage inter-institutional conversation and sharing. Research and program results will be available on the Website in a downloadable PDF format.  With DCCCD's two-way videoconference capability, interactive videoconferences may be scheduled with interested two- and four-year institutions.  At the end of the project, a free teleconference, using the facilities of DCCCD's

R. Jan LeCroy Center for Telecommunications, will address lessons learned through this project as well as issues of interest to HSI's and other audiences serving Latino student and family populations.  

